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Gifted education in Alabama is not merely an elective enrichment opportunity but a mandated educational service
governed by rigorous legislative frameworks and administrative codes. The Alabama Department of Education
(ALSDE) operates under the mandate of the Alabama Exceptional Child Education Act (Act 106), which
ensures that intellectually gifted children and youth are identified and provided with a curriculum that is
commensurately challenging to their abilities. This technical guide provides an exhaustive analysis of the Alabama
Gifted Education Programs Standards, the eligibility and referral processes defined by Ala. Admin. Code r.
290-8-9-.12, and the professional certification requirements for educators specializing in this field.

The Legislative Foundation of Gifted Education in Alabama

The provision of services for gifted students in Alabama is rooted in state law, specifically Ala. Code Title 16,
Chapter 3983. Unlike many states where gifted education is locally funded or optional, Alabama law classifies
giftedness under the umbrella of exceptional child education. This legal status necessitates that Local Education
Agencies (LEAs) must identify and serve gifted students beginning at the age of six.

The Alabama Administrative Code, particularly Rule 290-8-9-.12, provides the operational blueprint for
implementing these laws. This code outlines the specific requirements for referral, consent, evaluation, and

eligibility. It ensures that regardless of socioeconomic status, ethnic background, or physical disability, students with
high potential are granted access to appropriate educational interventions. The primary objective is to align student
outcomes with College- and Career-Ready Standards, ensuring that the ceiling of a student's potential is never
limited by a standardized general education curriculum.

Technical Analysis of Ala. Admin. Code r. 290-8-9-.12: Referral and Consent

The process of entering the gifted program is a structured, multi-phase workflow designed to mitigate bias and
ensure comprehensive identification. According to the Help Document for Gifted Referral &amp; Eligibility
Process, the workflow is divided into several critical stages:

1. The Referral Phase

Referrals can be initiated by any individual who has knowledge of a student’s abilities, including teachers, parents,
guardians, peers, or the students themselves. However, the state also mandates a Second Grade Child Find
process. This is a systemic screening of all second-grade students to identify those who may require further
evaluation. This proactive measure is essential for identifying 'under-served' populations, including twice-
exceptional (2e) students and those from diverse cultural backgrounds.

2. Informed Consent and Procedural Safeguards

Before any formal individual evaluation can occur, the LEA must obtain written Informed Consent from the parent
or guardian. This process includes providing the parents with a copy of their Procedural Safeguards, which outline
their rights to appeal decisions and participate in the development of the Gifted Education Plan (GEP). The



administrative code is explicit: no evaluation can proceed without a signed consent form, and the timeline for
eligibility determination begins once this consent is received.

Core Mechanics of the Eligibility Matrix

Alabama utilizes a weighted Eligibility Matrix to determine if a student meets the criteria for gifted services. This
multi-criteria approach moves away from a single 'cut-off' IQ score, allowing for a more holistic view of the child.
The matrix typically evaluates three core areas: Aptitude, Performance, and Characteristics.

Evaluation of Aptitude

Aptitude is often measured through standardized intelligence tests. While the Davidson Institutenotes the
importance of explaining 1Q testing to gifted children to alleviate anxiety, the technical requirement involves scores
from instruments such as the CogAT, OLSAT, or the Naglieri Nonverbal Ability Test (NNAT). In Alabama, a high
score in the aptitude category provides significant points toward the eligibility threshold, but a student can still
qualify through high performance and characteristic scores even if the 1Q score is not in the traditional ‘genius’
range.

Performance Indicators

Performance refers to the student’s actual output and achievement. This includes:
e State-wide Assessment Scores: High percentiles in reading or mathematics.
 Portfolios and Work Samples: Evidence of advanced problem-solving, creative writing, or scientific inquiry.
* Grades: Consistent high achievement in core academic subjects.

Gifted Characteristics Scales

Teachers and parents complete behavioral scales, such as the Renzulli Scales, which measure traits like
leadership, creativity, motivation, and communication. These scales quantify qualitative observations, ensuring that
students who express giftedness through non-traditional academic means (e.g., intense curiosity or sophisticated
humor) are recognized.

Comparison Matrix: Screening vs. Formal Evaluation

To understand the technical nuances, it is helpful to compare the two primary phases of the identification process:



Feature

Target Population

Primary Objective

Data Sources

Legal Requirement

Screening (Child Find)

General student body (e.g., all 2nd
graders)

Identification of potential candidates

Group-administered tests, observation

Mandatory for LEAs under Act 106

Formal Evaluation (Matrix)

Referred students with signed consent

Determination of eligibility for services

Individual 1Q tests, portfolios, rating
scales

Required for placement in special

programs

Outcome Referral for further testing Development of a Gifted Education

Plan (GEP)

Alabama Gifted Education Program Standards and Student Outcomes

Once a student is identified as gifted, the educational programming must adhere to the Alabama Gifted
Education Programs Standards. These standards are not a replacement for the general curriculum but an
overlay that increases depth, complexity, and pacing. The standards focus on four major domains:

1. Metacognition and Self-Awareness

Students must learn to understand their own thinking processes. This includes recognizing their strengths and
weaknesses as learners and developing strategies for self-regulation and independent study.

2. Creative Thinking and Problem Solving

The curriculum emphasizes divergent thinking. Students are encouraged to generate multiple solutions to complex,
real-world problems. This aligns with the College- and Career-Ready Standardsby fostering innovation and
adaptability.

3. Communication and Research

Gifted students are expected to conduct sophisticated research, synthesizing information from multiple primary and
secondary sources. They must then communicate their findings using professional-level tools, such as digital
media, formal debates, or technical reports.

4. Social and Emotional Development

Because gifted children often experience asynchronous development(where intellectual  ability  outpaces
emotional or physical maturity), the Alabama standards include outcomes related to affective growth. This involves
understanding their role in society, developing empathy, and managing the pressures of high expectations.

Teacher Certification and Professional Requirements

Teaching gifted and talented students in Alabama requires specialized credentials. The Alabama Department of
Educationmandates that educators in this field hold a valid professional educator certificate and complete an
approved program in Gifted and Talented Education.

Academic Pathways at the University of Alabama

The University of Alabama’s College of Educationis a primary provider of the coursework required for



certification. The path generally involves:

« Bachelor’'s Degree: Candidates must already hold a bachelor's degree from an accredited institution.

e Class A Certification: This is a Master's-level certification. Prospective teachers must complete a program of
study that includes courses in the nature and needs of gifted learners, creative thinking, curriculum differentiation,
and a supervised practicum.

¢ Unconditional Admission: To enter the program, candidates must have a valid bachelor's-level professional
educator certificate in a teaching field.

Rule 290-3-3-.44: Gifted (Grades P-12)

This specific rule defines the standards for preparing teachers. It requires that the educator candidate

demonstrates knowledge of foundational principles, including the historical and legal aspects of gifted education,
as well as instructional strategiesthat include acceleration, enrichment, and the use of assistive technology for
2e students.

Implementation Guide: A Workflow for LEAs

For a school system to remain compliant with state regulations, it must follow a rigorous implementation schedule.
Below is a step-by-step procedural guide for LEAS:

1. Annual Public Notice: Notify parents and the community about the gifted referral process through websites,
handbooks, and local media.

2. Professional Development: Conduct training for general education teachers on the characteristics of
giftedness and the referral process.

3. Screening and Data Collection: Execute the Second Grade Child Find and process individual referrals as
they arrive.

4. Eligibility Team Meeting: Convene a team (including the gifted specialist, a regular education teacher, and an
administrator) to review the Eligibility Matrix.

5. GEP Development: For eligible students, create a Gifted Education Plan within the mandated timeframe
(usually 30 calendar days from eligibility determination).

6. Service Delivery: Implement the GEP, which may include pull-out programs, advanced clusters in the regular
classroom, or dual enrollment for older students.

7. Annual Review: Review and update the GEP annually to ensure it continues to meet the student's evolving
needs.

Technical Challenges and Troubleshooting

Despite the robust framework, several operational challenges can arise in the management of gifted programs.
Technical writers and administrators must be aware of these potential failure modes:

Identification Disparity

Problem: Students from low-income or minority backgrounds are under-represented in gifted programs.Solution:
Implement non-verbal assessment tools (like the NNAT3) and use local norms for the eligibility matrix to account for
environmental factors that may mask high potential.

The "Ceiling Effect” in General Assessments

Problem: Standardized tests often lack the range to measure the upper limits of a gifted student's ability.Solution:
Utilize Out-of-Level Testingor performance-based assessments that require higher-order thinking skills (HOTS)
rather than rote memorization.



Compliance Failures in the GEP Process

Problem: GEPs are sometimes treated as static documents rather than dynamic educational maps.Solution:
Establish internal auditing procedures within the LEA to ensure that GEP goals are specific, measurable, and tied
directly to the Alabama Gifted Education Standards.

Operational Comparison: Gifted vs. General Education Models

To differentiate the technical delivery of gifted education, we can look at the following operational comparison:



Metric

Pacing

Content Depth

Assessment Style

Grouping

Legal Oversight

General Education Model

Linear, fixed to grade-level norms

Standard breadth of curriculum

Summative (standardized tests)

Age-based heterogeneous grouping

General Alabama Code

Alabama Gifted Education Model

Accelerated or flexible based on
mastery

Deep-dive into abstract concepts and
complexity

Authentic (portfolios, real-world
products)

Ability-based or interest-based
clusters

Act 106 and Admin Code 290-8-9-.12

The strategic implication of Alabama's approach to gifted education is clear: the state views high-ability students as
a vital resource that requires specialized cultivation. By embedding College- and Career-Ready Standards
directly into the gifted unit plans, Alabama ensures that these students are not just "busy" with extra work, but are

engaged in meaningful, high-level cognitive labor. The focus on Rule 290-3-3-.44for teacher preparation further
guarantees that the educators leading these programs possess the technical expertise required to manage the
complex needs of this population.

Ultimately, the success of a gifted program in Alabama rests on the seamless integration of state law,
administrative compliance, and evidence-based pedagogical practices. As the landscape of education continues to
evolve with the integration of Al and digital research tools, the Alabama Gifted Education framework remains a

robust and adaptable model for ensuring that the state's most capable learners reach their full potential.
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